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Site context and highlights
Ridgehaven Primary School is situated 17km from the Adelaide CBD. The local partnership is Tea Tree Gully. The school has
an ICSEA score of 1008 and is classified as Category 6 on the Department for Education Index of Educational Disadvantage.
In 2019 the school enrolment was 258. Demographic data:
5.38% Aboriginal students
8.14% EALD students
6.59% Students with Disabilities - 47.06% A level of support, 47.06% Cat. 1 level of support, 5.88% Cat. 3 level of support
29.07% School card
The school values are; Honesty, Caring, Respect, Responsibility and Excellence. The school motto is a ‘Community Learning
Together’.
2019 highlights
Reading
We began a whole school focus on reading with the aim of supporting all of our children to be balanced readers. This included
a strong focus on staff capacity building. We engaged the services of Heather Lawes (Literacy Coach) from the Literacy
Guarantee Unit. Heather facilitated staff meetings on high impact teaching strategies; Question Answer Relationship,
Reciprocal Reading, Close Reads, Literature Circles and Phonemic awareness. Teachers also attended a pupil free day on
Guided Reading. Sharon Foweraker, senior leader, undertook classroom observations and provided feedback to teachers on
student learning. Jacki Magin took on the role of Early Years Reading Leader and provided targeted reading support to
identified students. This focus and collective effort from staff resulted in a significant improvement in student learning outcomes
in PAT R. Students at risk reduced from 4% in 2018 to 1% in 2019. Students at or above SEA increased from 81% in 2018 to
93% in 2019. Our Year 1 Phonics Check results saw and increase of 15% of students achieving SEA from 2018 to 2019.
Engaging with TTG Partnership Priorities
We continued our focus on improving numeracy outcomes for students in our partnership by engaging in whole of partnership
professional learning. Teachers worked in partnership professional learning communities to plan numeracy experiences using
the DfE Learning Design and Moderation template. Our SLIPP and Martin Woodcock supported teachers with using
Misconceptions in Maths to identify gaps in student understandings and support next steps in learning.
School Production
Our Annual School Production was once again a wonderful success. Marc Wallis wrote and choreographed an adaptation of
The Princess and the Frog involving over 100 students from R-7 who performed at the Golden Grove Arts Centre. The children
were incredible and did themselves and our community proud. Their ability to recite lines, work as a team, organise props and
audio, support one another and celebrate their gifts and talents was truly special. Some children also found great resilience and
perseverance to overcome nerves and feelings of uncertainty, which are great life skills to develop.
Community Engagement
For Acquaintance Night we trialled an Open Night concept, providing the opportunity for families to meet and greet teachers.
This was well attended and incorporated a free sausage sizzle and passport activity for children where they were encouraged
to visit all areas of the school with their families. We created a new Ridgehaven Primary School Facebook Page as one of our
main forms of communication and engagement with families. Kym Hillard, PE teacher, organised and facilitated a Preschool
Sports Day which was well received by children and families.
Facilities
In 2019 we replaced our wooden sleepers (which were a safety hazard) by the junior primary playground with new concrete
steps. We purchased a new projector, screen and speakers in the gym. We also covered three of our gym skylights to
maximise the quality of projection on the screen. These resources were used for our end of year assembly and Year 7
Graduation ceremony. In the yard new swings were added to our two playgrounds and line markings occurred in our
car-parking areas. New carpet was installed in our Jubilee room which is used for drama, production and other school events
and vinyl was installed in a spare classroom upstairs accessible to all classes for art and craft activities. New blinds were
installed in our downstairs classrooms in the two-storey building and our front office area. Our two-storey building was also
painted (side facing the middle courtyard) to match with the front of the school. An outdoor pod was purchased for our
preschool and a new frog pond was created thanks to generous donations from Bunnings. Our preschool fence was replaced.
We officially opened our Nature Play in term 3, in front of our whole school, many of our parents, Dr Richard Harvey MP
Member for Newland and Jean Perks. Thank you to our PFC and parent community for their involvement in past fundraising
initiatives and to the Governing Council for their financial approval.
Other school highlights included; Year 4-7 camp at Victor Harbor, introduction of 1:1 chromeboooks/laptops for Year 3-7
students, and various sporting carnivals.
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Governing council report
2019 was another successful and event filled year for Ridgehaven Primary School. Our school community welcomed our new
Principal Joe Blefari, who has done an excellent job in his first year. We had a sausage sizzle and an open afternoon at the
school, which saw many parents and families attend. I would like to thank all our teachers for giving their time to this, and other
events throughout the year. The dedication of our staff to the wellbeing of our students, and the school community is very
special, and makes a big difference.
Our new Principal oversaw the completion and installation of our Nature Play area – which is the result of many years of
fundraising and hard work and has been enjoyed by the children! We had a formal ceremony to celebrate the opening in term
3, which was attended by our former Principal Jean Perks, who researched the Nature Play area, and our local MP, Dr Richard
Harvey.
2019 was the first year of our newly formed Preschool Subcommittee, and I’d like to thank Ally Buia and Michelle Furlan for
their passion and commitment to further integrating the Preschool with activities at the Primary School, which both helps build
community, and introduce the Preschool kids to the broader school community and enhances their sense of belonging. A big
thank you to Mr Hillard for coming into school on his day off, and with the assistance of our School Captains, Preschool staff
and parent volunteers, running a Preschool Sports Day event. This was very popular with the children, and they had a fantastic
day, with certificates presented at the end by Mr Hillard and Principal Blefari.
Our Parents and Fundraising Subcommittee underwent a big change in 2019, as we farewelled the fulltime involvement of Mel
Rawnsley, as she transitioned to full time paid employment. Council appreciates Mel’s tireless work over the years, and she
was a driving force behind events for many years and provided us with assistance during our successful Mother’s and Father’s
Day stall.
From our School Sports Day, to our R U OK Day BBQ, and Sausage Sizzles at Sports Day and the End of Year concert, the
events both engaged our school community, and helped raise important funds for the improvement of our school. Our most
successful fundraiser of the year was our Election Day BBQ. A big thanks goes to the parents who attended fundraising
meetings, and all parents and staff who contributed their time to our events throughout the year. A particular thanks to Kylie
Rosenberg and Lynn Krstic who both put in an incredible amount of behind the scenes work to make sure all our fundraising
efforts ran smoothly, it would not be possible to achieve many of the things Governing Council does without their tireless efforts.
The PFC were also part of a planning committee for Ridgehaven Primary School’s 50th Anniversary Celebration which is
occurring on the 28th of February 2020. This event will have a lot of great activities, and a free sausage sizzle.
A big thank you and congratulations to Kylie, and OSHC Director Kerri Cook for their effective financial management of OSHC
throughout the year, the service is now in a stable financial position, and will continue to be viable throughout 2020, with steady
enrolment numbers, and appropriate staffing levels contributing to this. An update of many of the furnishings and electronics
have refreshed the OSHC service, and Governing Council extends its thanks to the staff (and students) for creating excellent
week-day programs, and very popular school holiday services for our students.
Thank you to all former, and ongoing Governing Council members - your passion, drive and commitment to the wellbeing of all
of our students, and the school community is important and valued.
Mel Leaver
2019 Governing Council Chairperson
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Quality improvement planning (Preschool)
The Preschool Team included Ally Buia as the Educational Leader, and Michelle Furlan, Joanne Jaensch and Sandra Price as
SSO Preschool support.
The preschool’s focus for improvement planning was on the outdoor learning environment with the following inquiry:
‘How can we create an outdoor learning environment which provides opportunities to develop critical and creative thinking,
generates curiosity and imagination in our children?’
Rationale:
In 2018 we began our focus on the outdoors as guided by our Quality Improvement Plan (QIP). With the help of Bunnings, we
gained new garden beds and a gumboot wall. With the help of one of our families we gained a hanging planter to grow fruits,
veggies and flowers. This resulted in a shift in children’s engagement in the outdoor area. Children were engaging purposefully
with the gardens - provoking interest, wonder, curiosity, questioning and hypothesising. Children took ownership and showed a
genuine care for the upkeep of our gardens. Their connection to nature expanded to other spaces outdoors with children
planning and designing spaces together such as climbing areas, quiet meeting areas, loose parts play spaces, dramatic play
and water play spaces. As a staff team we want to continue this focus on the outdoor learning environment.
Quality Area 3: Physical Environment
3.2.1 Inclusive environment – Outdoor spaces are organised and adapted to support every child’s participation and to engage
every child in quality experiences in both built and natural environments.
3.2.3 Environmentally responsible – The service cares for the environment and supports children to become environmentally
responsible.
Quality Area 5: Relationships with Children
5.2.1 Collaborative learning – children are supported to collaborate, learn from and help each other.
Preschool teacher, Ally joined the Early Years PLC for their meetings each term to inquire into Literacy learning in relation to
Phonological Awareness and Phonemic Awareness that would support students to become successful readers, and lead to
high band retention of students in NAPlaN. She shared this work in regular preschool team meetings and in planning and
programming for the children’s learning.
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Improvement planning - review and evaluate (School)
2019 saw the introduction of our Site Improvement Plan (SIP) 2019-2021.
Goal 1 - Increase and retain the number of students in high bands in Numeracy.
Teachers used Tierney Kennedy’s misconception tests to determine prior knowledge and plan differentiatied learning
experiences. They analysed students who did not demonstrate growth, differentiated, provided explicit teaching &
opportunities for students to engage in deliberate practice of skills. Martin (senior leader) worked with EYs and MYs teachers
by observing lessons, providing feedback, reflecting on student results & planning units together.
Increased analysis and use of individual and cohort data during 2019 was undertaken during our assessment and moderation
learning. Teachers engaged in learning design and moderation processes across the Partnership; working in year level teams
to plan mathematics assessment tasks and moderate work samples. ‘Portfolios of Evidence’ were developed containing
samples of assessment tasks that were annotated to indicate evidence of learning. This learning contributed to our focus on
providing intellectual challenge for all students.
6 out of 15 students in Year 3 achieved a scale score of 120 or above in PAT M (SIP target). Hence the 2020 focus on
numeracy and the question; Should we use the same processes as in reading 2019?
SIP Goal 2 - Increase and retain the number of students in high bands in Reading.
We engaged the services of Heather Lawes (Literacy Coach) from the Literacy Guarantee Unit. Heather facilitated staff
meetings on the following reading high impact teaching strategies (HITS): Question Answer Relationship, Reciprocal Reading,
Phonemic Awareness, Literature Circles and Close Reads. Sharon (senior leader) facilitated staff meetings on the Big 6 &
Guided Reading. We determined the importance of a whole school focus on using these high impact teaching strategies.
Professional Learning Community time was provided during the school day and designated staff meeting times for teachers to
review and plan Literacy experiences which are evidence based and data driven. An EYs Reading Leader position was
created (1 day per week for 20 weeks). As a result Jacki Magin implemented a reading hierarchy approach for whole group
intensive (letter-sound relationships, tracking, blending and segmenting, sight words, syllables, comprehension and fluency).
She also conducted Phonological Awareness testing and Running Records, follow up explicit instruction and the use of
nonsense words to improve tracking and blending skills. Sharon (senior leader) facilitated literacy Improvement meetings with
all staff; focusing on the structure of guided reading, literacy rich activities, resources and actions (analysing data, setting up
guided reading groups, learning intentions & success criteria, reflections, running records). She undertook observations of
teachers (R-7) and provided them with explicit feedback on student learning. Teachers identified target groups R-7, analysed
student data, tracked learning, formed targets and planned differentiated learning experiences. Teachers reviewed and
implemented the whole school Literacy Agreement.
PAT Reading data indicates an increase in achievement of 10% – 20% in Reading for same cohorts from 2018 to 2019.
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Performance Summary
NAPLAN Proficiency
The Department for Education Standard of Educational Achievement (SEA) is defined as children and young
people progressing and achieving at or above their appropriate year level. For NAPLAN, this is students
achieving in proficiency bands 1 or more above the national minimum standard for reading and numeracy.
The graph below identifies the percentage of non-exempt students enrolled in the school at the time of
NAPLAN testing, who have demonstrated achievement in NAPLAN proficiency bands at or above the SEA for
reading and numeracy.

Reading

Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings,
August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than
six across all cohorts.

Numeracy

Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings,
August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than
six across all cohorts.
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NAPLAN progress
The data below represents the growth of students from 2017 to 2019 in the NAPLAN test relative to students
with the same original score, presented in quartiles.

Reading
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

23%

23%

25%

Middle progress group

40%

33%

50%

Lower progress group

37%

43%

25%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages,
data may not add up to 100%.

Numeracy
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

31%

23%

25%

Middle progress group

41%

65%

50%

Lower progress group

28%

13%

25%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages,
data may not add up to 100%.

NAPLAN upper two bands achievement
This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated
achievement in the relevant NAPLAN higher bands.

No. of students who sat No. of students achieving in % of students achieving in
the test^
the upper two bands
the upper two bands**
Reading

Numeracy

Reading

Numeracy

Reading

Numeracy

Year 3 2019

28

27

17

11

61%

41%

Year 3 2014-16 Average

30.7

30.3

15.0

10.3

49%

34%

Year 5 2019

33

33

11

6

33%

18%

Year 5 2014-16 Average

37.3

37.3

8.7

5.3

23%

14%

Year 7 2019

34

34

8

2

24%

6%

Year 7 2014-16 Average

33.7

33.7

6.3

2.0

19%

6%

Data Source: Department for Education special extract from NAPLAN SA TAA data holdings, August2019.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.
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School performance comment
Our NAPLAN Performance Score has continued to improve over the last 3 years:
2017 - 0.48
2018 - 0.49
2019 - 0.55
Results for students meeting the DECD SEA (Standard of Educational Achievement) in READING:
92.9% of Year 3 students demonstrated expected achievement SEA. (remains above historical range)
78.8% of Year 5 students demonstrated expected achievement SEA. (returns results within the historical range)
73.5% of Year 7 students demonstrated expected achievement SEA. (returns results within the historical range)
Results for students meeting the DECD SEA (Standard of Educational Achievement) in NUMERACY:
88.9% of Year 3 students demonstrated expected achievement SEA. (remains above historical range)
69.7% of Year 5 students demonstrated expected achievement SEA. (returns results within the historical range)
88.2% of Year 7 students demonstrated expected achievement SEA. (returns results above the historical range for the first time
since 2013)
61.5% - Number of Year 5 Students retained in High Bands having attained High Bands in Year 3 READING (compared with
33.3% in 2018, 66.7% in 2017 & 25.0% in 2016).
58.3% - Number of Year 7 Students retained in High Bands having attained High Bands in Year 3 READING (compared with
22.2% in 2018, 29.4% in 2017 & 7.1% in 2016).
50.0% - Number of Year 5 Students retained in High Bands having attained High Bands in Year 3 NUMERACY (compared with
33.3% in 2018, 30.0% in 2017 & 25.0% in 2016).
20.0% - Number of Year 7 Students retained in High Bands having attained High Bands in Year 3 NUMERACY (compared with
0% in 2018, 10.0% 2017 & 50% in 2016).
60.7% - Number of Year 3 Students achieved High Bands in READING.
33.3% - Number of Year 5 Students achieved High Bands in READING.
23.5% - Number of Year 7 Students achieved High Bands in READING.
40.7% - Number of Year 3 Students achieved High Bands in NUMERACY.
18.2% - Number of Year 5 Students achieved High Bands in NUMERACY.
5.9% - Number of Year 7 Students achieved High Bands in NUMERACY.
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Preschool attendance
Year

Term 1

Term 2

Term 3

Term 4

2017 centre

86.7%

88.5%

86.6%

92.8%

2018 centre

95.6%

90.8%

90.5%

91.9%

2019 centre

89.1%

86.6%

89.2%

2017 state

90.5%

88.2%

85.9%

87.2%

2018 state

90.7%

88.3%

87.0%

87.2%

2019 state

90.3%

87.4%

85.8%

Based on attendances recorded in the two week reference period each term. Data for eligible enrolments as described in the
department's Enrolment policy.
Attendance rates may differ to previous reporting with the transfer from calculations based on deemed attendance to actual
attendance using booked hours divided by attended hours.

School attendance
Year level

2016

2017

2018

2019

Reception

94.6%

93.5%

92.5%

94.1%

Year 1

94.8%

93.4%

93.5%

93.3%

Year 2

93.8%

93.0%

94.5%

92.6%

Year 3

94.3%

93.7%

93.8%

93.5%

Year 4

90.8%

93.9%

92.6%

94.7%

Year 5

91.6%

92.5%

92.8%

92.0%

Year 6

93.3%

92.5%

91.0%

91.2%

Year 7

93.0%

89.9%

89.1%

90.0%

Primary Other
Total

51.0%
93.3%

92.8%

92.5%

92.4%

Data Source: Site Performance Reporting System (SPER), Semester 1 attendance.
NOTE: A blank cell indicates there were no students enrolled.

Attendance comment
Preschool attendance this year was similar to 2017 and down slightly from 2018. The data shows us that
attendance is higher than the state average (except for term 1). Children access their 15 hours of Preschool by
attending 2 full days and can choose to attend on a morning or afternoon on another day.
School attendance once again remains stable. Families are conscientious about seeking exemption for family
holidays during term time. We report at least 3 times a year to families on attendance. Regular information is placed
in newsletters and contact made with families at risk, including home visits. Support is sought from the Attendance
Officer when all avenues have been exhausted by the school. This year, Catherine Beard (social worker), worked
with a family to support attendance. ACEO, Tanya Dowler, supports the attendance of our Aboriginal families. In
2020, we will explore an option of using text messages so families can notify school about the reasons for
absenteeism.
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Preschool enrolment
Enrolment by Term
Year

Term 1

Term 2

Term 3

Term 4

2016

48

49

48

50

2017

34

34

33

32

2018

31

31

28

27

2019

32

29

29

NOTE: The data is based on person counts in the two week reference period each term. Excludes pre-entry.
Data Source: Preschool Data Collection, Data Reporting and Analytics directorate.

Preschool enrolment comment
Preschool enrolment numbers remained stable this year compared to the previous year.
10 children accessed preschool support. 4 children for speech support, 5 children for social/emotional learning and
1 child accessed Bilingual Support.
4 children accessed Early Entry into preschool throughout terms 3 and 4.

Behaviour support comment
Students are hearing a clear, consistent message using common language across the school. Targeted students
received support to assist them in developing the skills required to engage with the teaching and learning programs
and help them take greater responsibility for their behaviour and learning. Data showed that a significant number of
students in the school made successful behavioural choices throughout the school year and behaviour incident
data also shows a significant decrease in Time Outs to the office. A reason for this is because teachers were more
able to support each other through buddy class systems and in-class time outs. Another reason is the excellent
communication between teachers and families that include timely responses to incidents/concerns and behaviour
strategies for students to practise and develop. There was also a significant decrease in yard incidents (re-thinks)
from previous years, with a reduction of over 50% of inappropriate incidents in the school yard.
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Client opinion summary
The on-line Parent Opinion survey tool was once again used for both Preschool and school families. Despite all
Preschool families being given the link, only one response was recorded.

The Parent Satisfaction Survey asked parents 17 questions; asking for a response on a scale of 1 (strongly
disagree) to 5 (strongly agree). 40 surveys were returned in 2019 with response averages as follows:
Teachers at this school expect my child to do his or her best 4.1
Teachers at this school provide my child with useful feedback 4.0
Teachers at this school treat students fairly 4.1
This school is well maintained 4.0
My child feels safe at this school 4.2
I can talk to my child's teachers about my concerns 4.3
Student behaviour is well managed at this school 3.8
My child likes being at this school 4.3
This school looks for ways to improve 4.0
This school takes parents' opinions seriously 3.8
Teachers at this school motivate my child to learn 4.1
My child is making good progress at this school 4.3
My child's learning needs are being met at this school 4.1
The school works with me to support my child's learning 4.1
I am able to approach members of the leadership team to discuss concerns or grievances 3.8
The leadership team relates well with the parents and caregivers 3.7
The leadership team is committed to improving the school 3.9
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Intended destination from Preschool
Feeder Schools (Site number - Name)

2016

2017

2018

2019

9115 - Prescott Primary Northern

0.0%

3.0%

0.0%

4.2%

1051 - Ridgehaven Primary School

81.0%

84.0%

81.0%

95.8%

NOTE: The data is collected in Term 3. It does not reflect actual schools enrolled in by exiting preschool children. Only
schools that are a destination for 3% or more of students are shown.
Data Source: Site Performance Reporting System (SPER), Term3 2019 collection.

Intended destination from School
Leave Reason

Number

%

Employment

0

NA

Interstate/Overseas

2

3.7%

Other

0

NA

Seeking Employment

0

NA

Tertiary/TAFE/Training

0

NA

Transfer to Non-Govt School

1

1.9%

Transfer to SA Govt School

51

94.4%

Unknown

0

NA

Unknown (TG - Not Found)

0

NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2019.
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Destination comment
Most families who enrol their children at Ridgehaven Preschool choose to send their children to our school. A
small number choose other schools both public and/or private, and this is usually associated with a choice to
send the children to follow siblings.
In general, Ridgehaven PS enjoys a stable pattern of enrolment with little or no transience.

Relevant history screening
DCSI screening is conducted as part of the Teacher Registration process. All staff provide a copy of the relevant
clearance and training paperwork for uploading on the HR management system. TRT staff provide a copy of Authority
to Teach as well as DCSI clearance and RAN training. All other visitors to the school who work directly with students
other than their own are required to provide evidence of DCSI clearance and RAN training. Volunteers in the school
attend a school based induction.
Details entered in EDSAS.
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Qualifications held by the teaching workforce and
workforce composition
All teachers at this school are qualified and registered with the SA Teachers Registration Board.
Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

27

Post Graduate Qualifications

5

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2019.

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching
staff.

Workforce composition including Indigenous staff
Teaching Staff

Non-Teaching Staff

Indigenous

Non-Indigenous

Indigenous

Non-Indigenous

0.0

14.7

0.7

6.3

0

17

1

10

Full-Time Equivalents
Persons

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2019.

Financial statement
Funding Source
Grants: State

Amount
$2,693,571.98

Grants: Commonwealth

$2,500.00

Parent Contributions

$79,180.25

Fund Raising

$16,392.91

Other

$183,905.44

Data Source: Education Department School Administration System (EDSAS).

2019 school annual report: Tier 2 funding report*
*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

Tier 2 funding
section

Targeted funding for
individual students

Targeted funding for
groups of students

Program funding for
all students

Tier 2 category (where applicable
to the site)

Briefly describe how the 2019 funding was used to improve the relevant Outcomes achieved or progress
Standard of Educational Achievement (SEA) outcomes
made towards these outcomes

Improved behaviour management and Tyrell W. (RAP), Jayden R. support
engagement

Jayden successfully graduated from
Primary School.

Improved outcomes for students with
an additional language or dialect

Funding used for weekly SSO support, targeting students in Literacy lessons in class.

An improvement of 10-20% in student
PAT R results from 2018 to 2019.

Improved outcomes for students with
disabilities

All funding converted to SSO support time. This time was used in a variety of ways e.g. Reviews of NEPs and creation of One
yard support, 1:1, small group support, support in specialist lessons.
Plans indicate all students achieved
growth.

Improved outcomes for
• rural and isolated students
• Aboriginal students
• numeracy and literacy
including early years support
First language maintenance and
development
Students taking alternative pathways
Learning difficulties grant

AET continued to work 1 day per week supporting Aboriginal learners in literacy and
numeracy.
APAS funding employed ACEO to support Aboriginal students in literacy and
numeracy who did not meet SEA.
Learning difficulties grant used to support the following; MultiLit, Quicksmart Maths,
Speech support, Reading in the Early Years
Behaviour management
Literacy/Numeracy block - increase support time in classes

Improvement in Instructional Reading
levels of all students in the EYs who
received targeted support.
80% of Aboriginal students achieved
SEA in NAPLAN Reading.

Staff continued to build their skills in developing rigorous and relevant lessons for their
learners. Collaborative moderation and assessment strategies a focus.

NAPLAN performance score increased
by 0.06 to 0.55.

Converted to SSO time to support Early Years learners with extra classroom support,
PASM assessment, phonological awareness groups, gross and fine motor programs.

Improved access to all curriculum
areas and wellbeing.

Funding used to support B-2 position - Wellbeing for Innovative Learning, to support
students and staff across the whole week rather than just 1 day per week. Liaise with
SWP and outside agencies.

More time allocated to students.
Maintained strong links with
community.

Australian Curriculum
Aboriginal languages programs
initiatives
Better schools funding

Other discretionary
funding

Specialist school reporting (as
required)
Improved outcomes for gifted students

Primary school counsellor (if
applicable)

2019 Preschool annual report: Improved outcomes funding
Improved outcomes category
(where applicable to the site)

Improved outcomes for numeracy and literacy

Briefly describe how the 2019 funding was used to improve the relevant department's standard of educational
achievement outcomes (where applicable):*

Outcomes achieved or progress towards these
outcomes:

Funding used to release preschool staff to attend TTG partnership professional learning
opportunities and Early Years professional learning community meetings.

Greater staff confidence in planning and
setting up for learning opportunities to
promote improved oral language skills.

Preschool support funding allocated to targeted students;
- 1:1 support
- small group
- targeted speech programs
- transition to school support

Successful transition to school.
Speech & language programs completed.
Improvement in PASM results.
Social/emotional needs addressed.

Bilingual SSO employed to support;
- understanding preschool routines - liaison between family and preschool/school
- social/emotional wellbeing
- engaging with preschool activities

Child was able to make friends, join in
activities.
Preschool staff were reassured about level
of understanding.

Improved ECD and parenting outcomes
(children's centres only)

Improved outcomes for children with disabilities

Improved outcomes for non-English speaking
children who received bilingual support

* The department's standard of educational achievement is defined as children and young people progressing and achieving at or above their appropriate year level.

